The development of employability in higher music education concerns students, musicians, educators, administrators and funding bodies, and yet employability is both impossible to measure and poorly defined. This paper sets the context for a set of short papers that explore employability from the perspective of music. Because many of the issues they raise have relevance across the creative industries, this paper discusses research that positions them within this broader context. The paper highlights the need for both the functional (how-to) aspects of employability and those that are cognitive: development of students' cognitive dispositions and the capacities to engage as professionals. As such, the paper argues that employability requires collaborative action on three fronts: enhancement of the ways in which employment outcomes are defined and measured; initiatives that engage students in career-and life-relevant activities; and advocacy work that realigns stakeholder perceptions of graduate work and employability itself. 
Introduction
Most higher education institutions accept the need to help students gain the skills, knowledge and personal attributes required to negotiate the initial stages of their careers (Mietzner and Kamprath, 2013; Oliver et al., 2014) .
Far from the traditional world of a full-time position with a single employer, however, music graduates are among a growing number of higher education graduates who enter ill-defined, complex labour markets with rapidly transforming employment contexts. These graduates commonly experience multiple entry attempts, multiple concurrent roles and the need to selfmanage their career development (Bennett and Bridgstock, 2014) . Arguably, of all graduates they have the greatest need for support both during and after graduation. This might include mentorship, short courses, career counselling and access to resources such as equipment, sheet music or rehearsal space.
Such opportunities are increasingly seen as an extension of core business for higher education institutions (Bennett, Richardson and MacKinnon, 2015) .
One of the difficulties for higher music education is that portfolio careers-those featuring multiple concurrent roles-are too complex to be 3 measured by traditional metrics such as national graduate destinations surveys and census collections (Gollmitzer and Murray, 2009), which Hartley (2005) attributes to the sheer variety of scale, economic activity and organisation of the creative sector.
Most graduate data collections ignore multiple roles in favour of the position in which the most time is spent: the main occupation at a particular point in time. Further, respondents seeking work are assumed to be unemployed, whereas they may be seeking additional or more desirable work from a position of under-employment. This is despite rates of underemployment being similar to those of unemployment across most developed economies. As a result, government demands for higher education institutions to define and demonstrate graduates' successful entry into the labour market are confounded by inadequate graduate and labour market data, and the assumption that success is represented by a single, full-time position.
The short papers that follow focus on the theme of employability, with perspectives from the US, Europe and Australia on approaches to working with music students, new graduates and established practitioners. Angela
Beeching from the Manhattan School of Music in the US considers the needs and interests of audiences. By sharing examples of initiatives designed to encourage this understanding amongst students, Beeching argues that for 4 students to understand their audiences they need first to understand community, business and entrepreneurial thinking: core aspects of a musician's practice.
Continuing the entrepreneurial theme, Nicole Canham from the University of Queensland in Australia suggests that developing artists need to think of themselves as mavericks and makers in order to be creatively independent. Canham illustrates her argument with the stories of eight independent, classically trained musicians whose artistic thinking has enabled them to address the challenges of career construction in music.
Angeliki Triantafyllaki also focuses on the developing artist. Writing from the University of Athens in Greece, and emphasising the need for lifelong, life-wide learning as identified by Mietzner and Kamprath (2013) , Triantafyllaki employs case studies of emerging artists to illustrate the creative transfer of knowledge and skills through collaborative work, identity (re)construction and life-wide experiences.
All three papers introduce new thinking and examples of innovative practice which have considerable relevance for higher music educators as we strive to prepare students for their lives and careers. To set the context, this paper outlines the characteristics of the creative industries workforce and the characteristics of work likely to be encountered by music graduates.  support workers employed in other occupations within the creative industries (for example, musicians in retail or business roles).
Creative workers whose work is mostly outside the trident are defined as non-creative workers. Limitations include a reliance on census data, the classification of teaching 'non-creative' because it falls within another economic sector, and the allocation of a single trident mode for each worker.
In seeking more specificity for governments and educators, and to create Although many music graduates aspire to make a living through the creation or expression of their creative work, a music career almost always means the inclusion of work located outside music and the creative industries, particularly when teaching is categorised as an outside role. Noncreative industries work can take the form of work that is temporary, it can be long-term undesirable work sustained because of its consistency, and it might be work that is both consistent and desirable. It can also be the primary source of income and the primary use of time: Cunningham and Higgs (2010), for example, using the trident model, found that 40.5% of Australian musicians, singers or composers were employed principally outside the creative industries.
Concluding comments: implications for educators
Graduate dissatisfaction in creative industries programs, including those in the arts, focuses in the main on insufficient preparation for work. This Fostering students' professional identities along cognitive dimensions with respect to their dispositions and capacities to engage as professionals concerns development of the whole individual; it is this development that enables informed musical mavericks to transfer and acquire the skills and knowledge they need to survive and thrive in music. The themed papers highlight the potential for advocacy work that fosters cognitive growth by showcasing diverse role models, explicitly valuing employability within the curriculum, and informing reforms to the existing measures by undertaking empirical research. Develop skills and knowledge Identify and develop discipline-specific and generic skills and knowledge;
Develop self
Develop self awareness and self efficacy, and explore possible futures;
Develop career awareness Develop an informed awareness of possible careers and then find or create opportunities to gain experience in these and other contexts;
Interact with others
Work with other people in multiple contexts, within and outside of study, to develop generic skills such as those in teamwork and communication;
Navigate the world of work Apply information relating to work and/or further study and establish goals to achieve these. Adopting the principle of action research: plan -act -observe -reflect, employability development frameworks such as that shown at Figure 3 are designed to help educators respond to the emerging needs of students and to maximise opportunities for the development of cognitive employability such as that evidenced in the short papers. The need for such frameworks has become increasingly clear over the past decade alongside recognition that developing employability for music higher education graduates requires collaborative action on three fronts: enhancement of the ways in which employment outcomes are defined and measured; initiatives that engage students in career-and life-relevant activities; and advocacy work by educators, significant others and industry to re-align stakeholder perceptions of graduate work and employability. These are the issues that most concern music educators, leaders and advocates.
